Kiwisport Funding Statement
Kiwisport is a government funded initiative to support student’s participation in organised sport.
In 2020 the school received total Kiwisport funding of $6,687.62 (excluding GST). The funding
was spent on: swimming instruction and sports equipment.
All students at Silverstream School participated and benefitted from participating in organised
sport.

Silverstream School

Analysis of Variance
2020

AOV - Empowered Learners

Students are empowered to be active participants in their own learning

Red: Incomplete/Need to accelerate
Amber: Different/Slower than expected
Green: Complete/Going to plan

Activity/Output

Indicators/Measures of Success

Outcomes

RAG

Next Steps

Consolidate Writing PLD
through developing
student agency within
deep learning contexts
(Agency/Voice)

Writing data will improve
Target students will show
accelerated progress.

We have improved overall data by 4.1% and increased the
number of children in the above group by 9.3%.
Writing tasks now consistently linked to authentic contexts.
Students starting to use writing data to set own goals.
Teaching around these features is more explicit. Use of
picture prompts has added clarity to assessment tasks.

Raise expectations of what
children can achieve.
More consistent student
ownership of data.

Strengthen student
voice by introducing
Deep Learning
Competency Rubrics

Rubric scores improve over time

Have introduced these with staff, but haven’t yet delved
deeply into these with students.
Focused on One competence across the school, but did not
collect rubric scores.

Incorporate in Graduate
profile and Local Curriculum
design.
6Cs more explicit in shared
planning template.

Student centred
reporting introduced.

Spotlight is trialled as a means of
sharing real time achievement
information with families in Years
5&6.

Team felt that Spotlight wasn’t an effective tool. Staff instead
began using teacher workspace features of Hapara
Workspace. These were expanded on as a means of sharing
curriculum during lockdown (Y4-6) and have continued using
them since.

Bring parents in more
consistently to be part of
learning celebrations. Further
develop student voice in
parent teacher conferences.

Support Cultural
Competency through
strengthening
connections to iwi,
local environment and
local history.

Children can talk about their
place in the world
Gap between Maori and non
Maori data improves
Me and My School data improves
for Maori students.

The gap between Māori and All Students in all 3 areas of
Reading, Writing and Mathematics is wider this year.
Maori dads night was positive, but need to be followed up
and expanded to include whole families
Indian families enjoyed being involved in Diwali celebrations
M&MS survey didn’t happen this year… will do this in Term 2,
2021
Mosaic Arts project celebrates diversity.

Collect M&MS data in 2021
International day in Term 1 to
celebrate diversity.
Strengthen connections with
local iwi.
Visits to Orongomai.

Incorporate Te Reo/Te
Ao Māori in every day
Silverstream life.

Anecdotally notice students and
staff using Te reo more
Gap between Maori and non
Maori data improves
Me and My School Data improves
for Maori students.

Definitely noticing more incidental use of Te Reo through all
classrooms.
More Māori students are getting involved in Kapa Haka and
are showing pride in being leaders.

Collect M&MS data in 2021.
Continue to grow capability of
Te Reo by staff.
Continue to strengthen profile
of Māori student leaders.
unit plans reflect elements of
Te Ao Māori.

Embed & Extend Zones
of Regulation (Quality
Circle time in Years 4 6)

All staff using Zones and/or Circle
Time regularly in the classrooms
Me and my school survey shows
student culture improving.

Circle Time now happening regularly in senior classes.
Zones of Regulation is no longer needed as an explicit part of
teaching at the top end of the school - but terminology is
being used to support teaching of children’s social skills all the
time.

Timetable explicit teaching of
social skills.
Introduce Lego therapy.
Continue using shared ZOR
terminology.

AOV
Innovative
Learning
Create a ‘Deep Learning’ culture where all learning is meaningful, authentic and purposeful
Activity/Output

Indicators/Measures of Success

Outcomes

Design school wide planning
templates that support the
development of Deep Learning
and reflect the intent of our SS
Learning Framework (Inquiry
model).

Unit plans all reflect Deep Learning
competencies and Rubrics by the end
of the year
Cluster moderation of units to get
feedback

Planning for DL competencies and rubrics have
been trialled in some classrooms, but not across
the school.
Learning Environments quadrant moderated
with the cluster. Great feedback from the
group reflects progress into the ‘accelerating’
area of the rubric.

Gain consistency across
the school when
planning for 6Cs
Extend moderation to
other quadrants.

Extend Play based learning
philosophies into Year 4

iTime programme in Year 4 shows
extension and development past the
Year 3 programme in line with our
learning framework.

Year 4 iTime programmes have formalised
learning through play and extended student
agency.
Some Year ⅚ classrooms have also trialled
extending iTime at senior levels.

Continue iTime into
Year 5

Participate in Cluster Wide Digital
Technologies PLD

Digital Technologies Self review tool
shows improvement.
Teachers express confidence in new
knowledge and understandings.

Leaders attended all available PLD days.
Additional teachers days were offered and
most teachers have attended at least 1 day. In
addition, time has been allocated during staff
hui and teacher only days to consolidate.
Self Review Tool was not used in the expected
way this year.

Continue school wide
conversations and
integrate seamlessly
through ‘leveraging
digital’ quadrant of
Deep Learning PLD.

Review and refine school wide
planning templates that support
the development of Deep
Learning and reflect the intent of
our SS Learning Framework
(inquiry model)

Staff feel more confident when
planning through an NPDL lens - 1 unit
moderated across cluster
School Conditions rubric shows growth
in the area of planning

This area has been sidelined this year. A draft
has been developed late in Term 4, ready for
use from the beginning of Term 1 2021.

Ensure new planning
template is
incorporated through
the development of the
Local Curriculum.

Identify opportunities to use
digital tools in ways that
enhance Deep Learning
contexts

School Conditions and Deep Learning
rubrics show improvement.
DT Self review tool reflects growth

Staff are beginning to recognise how digital
tools can extend classroom learning and
student understandings. Leveraging Digital has
been identified by staff as an area for future
development

As above.

Red: Incomplete/Need to accelerate

Amber: Still on track but slower than expected

RAG

Next Steps

Green: Complete/Going to plan

AOV - Empowered Sta

Build a culture of high performance and continuous improvement

Red: Incomplete/Need to accelerate
Amber: Different/Slower than expected
Green: Complete/Going to plan

Activity/Output

Indicators/Measures of Success

Outcomes

RAG

Next Steps

Continue wellbeing & support of
Zones of Regulation (and Quality
Circle Time) through building
social emotional capabilities of
staff.

All staff using Zones and/or Circle Time
regularly in classrooms.
Me and my school survey shows student
culture improving.

Staff have felt that the need for explicitly
teaching Zones of Regulation in its entirety is
no longer there.
We continue to use the language of ‘Zones’
to reinforce self regulation strategies, and dip
into lessons on an ‘as needed’ basis.
Akō Nui staff are using Circle Time under the
guidance of Corey White.
We did not administer the ‘Me and My School
Survey’ in the end.

Staff independently use
circle time independently
as a regular part of their
classroom programmes.
Administer Me and My
School Survey for children
in 2021.

Teachers begin using Deep
Learning competency framework
and tools from Deep Learning
hub.

Staff feel more confident when planning
through an NPDL lens - 1 unit moderated
across cluster.
School Conditions rubric shows growth in
the area of planning.

School Conditions Rubric showed
improvements across the school.
Deep learning leaders moderated ‘Learning
Environments’ quadrant in the context of
iTime with leaders from across the Upper Hutt
Cluster with some outstanding feedback.

Extend opportunity to
moderate in other
quadrants, and for other
staff to take part.

Refine systems for tracking target
student achievement.

Writing data will improve.
Target students will show accelerated
progress.

55% of students across the school have made
accelerated progress (3 or more sub level
shifts) since the end of 2019.
Teachers have been tracking and monitoring
the target students in their classes.

Follow through to
establish more effective
school wide systems for
tracking data of target
students on a term by
term basis.

Target student contexts to
become a feature of Coaching &
Practice Analysis Conversations.

End of Year Coaching summaries and
attestations will reflect a focus on
improving outcomes for target students.

TAI cycles extend to include peer
observations & feedback in the
context of Deep Learning
practices.

End of Year Coaching summaries and
attestations will reflect a focus on growing
practice in relation to NPDL.

Both teams have extended and developed
the way they undertake coaching in teams,
incorporating ‘Puzzles of Practice’ and
conversations about target learners as part of
the process.
Feedback from staff has been positive, and
we feel in a good position to use these
processes to build professional growth cycles
next year that fit the new Teachers Council
framework.

Adapt changes from this
year into a new
professional growth
model, taking the best of
what has been
introduced to both Akō Iti
and Akō Nui levels of the
school.

AOV - Partnerships

Empower parents and whanau to be partners in their children’s learning

Red: Incomplete/Need to accelerate
Amber: Different/Slower than expected
Green: Complete/Going to plan

Activity/Output

Indicators/Measures of
Success

Outcomes

RAG

Next Steps

Charter Consultation and Review
(Springboard Trust Model).

New Charter by end of
year reflects
stakeholder voice.

Charter complete and ready to go for
2021.

Finalise responsibilities in
Annual plan and enact
actions.

Develop meaningful learning partnerships with parents
and whanau:
●
Refine Transition and Induction processes in
line with 2019 review outcomes;
●
Use our families as a resource both in terms of
expertise and to support curriculum design.

Families feel they have
a voice in the school.

Transition processes have been
improved over the year.
Relationships and connections with
families have strengthened, particularly
as a result of Covid.

Enact Partnerships actions as
outlined in Annual plan.

Modify reporting and goal setting to allow for
meaningful engagement with parents:
●
Use our families as a resource both in terms of
expertise and to support curriculum design;
●
Develop system for consistent use of Seesaw
across the school;
●
Introduce student centred reporting;
●
360 review of reporting systems.

360 feedback from
parents.

Review of reporting systems
undertaken. Modified format due to
Covid in the middle of the year.
Students were more fully involved in the
3 way conferences and feedback from
this was positive.
We have kept the end of year written
report the same for consistency sake,
but expect this will change next year
(in line with new Graduate Profile).

Redesign written report
format/process to better
reflect Graduate Profile.

Train staff/BOT in Culturally Responsive practices
1.
Professional Learning for BOT: Roles in relation
to Treaty partnerships.
2.
Incorporate Tataiako into performance
management systems.
3.
Specific Charter Consultation for Māori.
4.
PLD for Support staff to increase their cultural
responsiveness.
5.
Review Concerns/complaints procedure
through Māori lens.
6.
Track Māori students as part of targets .
7.
Develop culturally appropriate recruitment
processes.

Staff and BOT minutes
reflect PLD
Revised
Concerns/complaints
and appointment
process in place

1. Professional Learning for BOT: Roles
in relation to Treaty partnerships
2. Incorporate Tataiako into
performance management
systems.
3. Specific Charter Consultation for
Māori.
4. PLD for Support staff to increase
their cultural responsiveness.
5. Review Concerns/complaints
procedure through Måori lens.
6. Track Māori students as part of
targets.
7. Develop culturally appropriate
recruitment processes.

Enact Partnerships actions as
outlined in annual plan for
2021.
Complete 3 actions outlined
in red.

AOV - Achievement Targets
Targets
Reading
●
Accelerate the progress of all
students achieving below
curriculum level expectations
●
To reduce the difference between
Māori and non-Māori / boys and
girls
●
increase the proportion of
students in the above group

Writing
●
Accelerate the progress of all
students achieving below
curriculum level expectations
●
To reduce the difference between
Māori and non-Māori / boys and
girls
●
increase the proportion of
students in the above group

Maths
●

●

●

Accelerate the progress of all
students achieving below
curriculum level expectations
To reduce the difference between
Māori and non-Māori / boys and
girls
increase the proportion of
students in the above group

Baseline

Outcomes

(2019 End of Year
Curriculum Level Data)

(2020 End of Year Curriculum Level
Data)

Overall ‘At and Above’:
84%
Difference, Boys & Girls:
-9.3%
Difference, Maori & Non
Maori: -9.7%
Students in ‘Above’
group - 18%

Overall ‘At and Above’: 92.3%
Variance = +8.3%
Difference, Boys & Girls: 6.3%
Variance =r educed gap by 3%
Difference, Maori & Non Maori:
-10.9% Variance = gap grown by
1.2%
Students in ‘Above’ group: 29.2%
Variance = +11.2%

Overall ‘At and Above’ 65.8%
Difference, Boys & Girls:
--14.6%
Difference, Maori & Non
Maori: -4.6%
Students in ‘Above’
group - 4.2%

Overall ‘At and Above’ 80.3%
Difference, Boys & Girls:
+3.6%
Difference, Maori & Non
Maori: =0%
Students in ‘Above’
group - 14.3%

Overall ‘At and Above’ 69.9%
Variance = +4.1%
Difference, Boys & Girls: 13.3%
Variance = reduced gap by 1.3%
Difference, Maori & Non Maori:
12% Variance = gap grown by
7.4%
Students in ‘Above’ group: 13.5%
Variance = +9.3%

Overall ‘At and Above’ 85.3%
Variance = +5%
Difference, Boys & Girls: 6.5%
Variance = gap grown by 2.9%
Difference, Maori & Non Maori:
11.3% Variance = gap grown by
11.3%
Students in ‘Above’ group - 19.8%
Variance = +5.5%

Commentary / Analysis

Next Steps

We are really pleased with our overall
results, and the extension of our
‘above’ learners. The hard work of
our teachers is paying off, and
students are more engaged in all
areas as a result.

● Continuation of
groups for target
learners/extension
programmes.
● Daily reading for
those below.
● Making more Maori
texts available to
students.
● Strengthening
partnerships with
whanau.

We believe that the increased
engagement of families during our
covid response has helped support
learning programmes.
Freeing up DP time to run additional
remedial and extension groups in all
three areas has been beneficial.
Benefits of last year’s Writing PLD are
beginning to be shown.

● Continuation of
groups for target
learners/extension
programmes.
● Revision of writing
lessons/process.

Staff have found changes to ‘Puzzles
of Practice’ and coaching systems
very useful.
A disproportionate number of children
on our register of those not engaged
during lockdown were Māori. (More
detailed analysis of Māori learner
achievement has been carried out on
the following page.)

● Continuation of
groups for target
learners/extension
programmes.
● Continued focus on
daily basic facts.
● Systemic revision of
maths lessons.
● A focus on teaching
word problems.

AOV - Digging Deeper - Māori Learner Analysis
Maori Student
Data Breakdown
52 Students in 2020

Reading
●
●
●
●

2 are well below
9 are below
34 are at
7 are above

Shift Data
(Sub Level Shifts from the 38 students
who have comparative data from
the end of 2019)
NB: Expected shift is 2 sub levels per
year

0 SL = 1 student
1 SL = 4 students
2 SL = 12 students
3 SL = 10 students
4 SL = 5 students
5 SL = 5 students
6 SL = 1 student

Patterns from those still Below
/ Well below

Shift Patterns from those
still Below / Well below

(2020 End of Year Curriculum Level Data)

(2020 End of Year Curriculum Level
Data)

11 Students are Below or Well Below at
the end of 2020, of these:
● 2 are new to our school this year
● 5 were identified as not engaging in
learning during covid lockdown
● 4 have identified learning difficulties
● 1 has attendance lower than 90%

Of the 11 students Below or Well
Below at the end of 2020:
● 2 made less than expected
progress
● 2 made expected progress
● 5 made accelerated progress
● 2 were new this year (no data
to compare shift)

Next Steps
(in addition to the actions
outlined in the annual plan)

In addition to generic target
learner actions on the
previous page:
Ensure these children have
targeted support plans in
2021.
Track data on a term by
term basis.

Writing
●
●
●
●

6 are well below
18 are below
24 are at
4 are above

Maths
●
●
●
●

2 are well below
14 are below
32 are at
4 are above

0 SL = 5 students
1 SL = 4 students
2 SL = 8 students
3 SL = 6 students
4 SL = 8 students
5 SL = 5 students
6+ SL = 3 students

24 Students are Below or Well Below at
the end of 2020, of these:
● 4 are new to our school this year
● 5 were identified as not engaging in
learning during covid lockdown
● 5 have identified learning difficulties
● 4 have attendance lower than 90%

Of the 24 students Below or Well
Below at the end of 2020:
● 5 made less than expected
progress
● 7 made expected progress
● 5 made accelerated progress
● 4 were new this year (no data
to compare shift)

0 SL = 2 student
1 SL = 4 students
2 SL = 12 students
3 SL = 13 students
4 SL = 6 students
5 SL = 1 students
6+ SL = 1 student

16 Students are Below or Well Below at
the end of 2020, of these:
● 3 are new to our school this year
● 5 were identified as not engaging in
learning during covid lockdown
● 5 have identified learning difficulties
● 4 have attendance lower than 90%

Of the 16 students Below or Well
Below at the end of 2020:
● 3 made less than expected
progress
● 5 made expected progress
● 3 made accelerated progress
● 3 were new this year (no data
to compare shift)

Specifically engage the
parents of those children
who are making less than
expected progress on a
more personal level. (IEPs?
Termly conferences?
Regular touch base?
Support with learning at
home?).
Continue with emphasis on
cultural competencies with
staff.

General Thoughts:
Specific efforts to improve learning for Māori students at Silverstream School by growing teacher cultural competencies began in 2020. Previous experience (backed up by research)
shows that it takes 18 - 24 months to see the benefits of any change initiative in the data (we saw this last year with Writing initiatives). It is our intention to continue the focus on
upskilling staff on cultural competencies and working to ensure ALL children have a strong sense of identity and belonging as per the actions in our Strategic and Annual plan. We are
committed to retaining a sense of urgency around improvements in this area. and intend to monitor progress on a regular basis.

AOV - Target Speciﬁc Actions

To support the work already happening in relation to our strategic
Activity/Output

Red: Incomplete/Need to accelerate
Amber: Different/Slower than expected
Green: Complete/Going to plan
initiatives:

Outcomes

Next Steps

(in addition to generalised strategic goals above)

Track and Monitor target students in Writing and Maths
1.
Identify target students for tracking group of up to 6 in each (those on
the cusp of below, ready for at) Where possible, the majority of this
group should be Maori, and in writing should be mostly boys, in maths
should be mostly girls.
2.
Termly tracking of these target groups.
3.
Puzzle of Practice (within the syndicate) on a regular basis eg: every
week, so that everyone has a turn bringing the data once a term
4.
Coaching to focus on the data of these groups: “what have I tried?,
what do I need to learn to do differently for this group?” Shared
language around what tools, etc are used.
5.
Front loading lessons for target students so they are primed with
knowledge before a lesson and have the opportunity to reflect/revisit.

Shifts in Mindset/Culture
1.
Sense of urgency - ‘mileage’ in writing and maths (bullet maths)
EVERY DAY
2.
Protecting core learning time from interruptions
3.
High expectations - knowing learners and teaching them beyond
where they are (back fill knowledge gap - enlist support of parents with
this)

1.
2.

3.
4.
5.

1.

2.

3.
Additional Grouping to Support Target Learners
1.
Corey will take maths groups in Year 5/6
2.
Jackie will take writing groups in Year 5/6
3.
Establish Writing support groups in Year 3 (Corey)
4.
6 teachers will be trained in the use of Numicon
5.
TAs will be taking groups in Quick 60, Early Words (potentially also
Numicon, but probably from Term 2 on).

1 - 5.

Target students were identified by staff.
School wide tracking didn’t happen term by term
(Covid interrupted assessment process in first half of
year). Tracking has happened as part of mid year and
end of year data anlysis and teachers have revisited
and ammended support groupings based on data.
Puzzle of Practice was implemented by both teams,
using slightly different formats.
Coaching has been incorporated as part of Puzzles of
Practice.
?

Follow through to establish more
effective school wide systems
for tracking data of target
students on a term by term
basis.

Time has been prioritised to ensure daily literacy and
numeracy - priority on wellbeing for learners after
Covid.
Timetabling considered when planning additional
events - It’s a fine line between providing additional
opportunities to balance the curriculum, and
prioritising core learning.
Curriculum level expectations have helped gain
consistency of expectations across the school.

Keep a focus on this. These will
always be ongoing; balance
needs to be juggled on an
annual basis.

All groups established and run as planned.

Establish systemic analysis of
group data at a team level.
Ensure senior staff know the
‘Names, Needs and Numbers’ of
target learners within their
teams.

Keep these groups going next
year.
Selection of groups to be based
on data, and target priorities.
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INDEPENDENT AUDITOR’S REPORT
TO THE READERS OF SILVERSTREAM SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2020

The Auditor-General is the auditor of Silverstream School (‘the School’). The Auditor-General has appointed
me, Chrissie Murray, using the staff and resources of Baker Tilly Staples Rodway Audit Limited, to carry out
the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of
financial position as at 31 December 2020, the statement of comprehensive revenue and expense,
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and
the notes to the financial statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:

present fairly, in all material respects:
o its financial position as at 31 December 2020; and
o its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with the Public
Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.
Our audit was completed on 31 May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board of
Trustees and our responsibilities relating to the financial statements, we comment on other information, and
we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are
further described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our
opinion.
Responsibilities of the Board of Trustees for the financial statements
The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The Board of
Trustees is responsible for such internal control as it determines is necessary to enable it to prepare financial
statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible for

disclosing, as applicable, matters related to going concern and using the going concern basis of accounting,
unless there is an intention to close or merge the School, or there is no realistic alternative but to do so.
The Board of Trustees’ responsibilities arise from the Education Act 1989.
Baker Tilly Staples Rodway Audit Limited, incorporating the audit practices of Christchurch, Hawkes Bay, Taranaki, Tauranga, Waikato and Wellington.
Baker Tilly Staples Rodway Audit Limited is a member of the global network of Baker Tilly International Limited, the members of which are separate and
independent legal entities.

Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes
our opinion.
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it
exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be
expected to influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that
the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal
control.



We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal control.



We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board of Trustees.



We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to continue as a
going concern. If we conclude that a material uncertainty exists, we are required to draw attention in
our auditor’s report to the related disclosures in the financial statements or, if such disclosures are
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to
the date of our auditor’s report. However, future events or conditions may cause the School to cease
to continue as a going concern.



We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events
in a manner that achieves fair presentation.



We assess the risk of material misstatement arising from the Novopay payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising
from the system that, in our judgement, would likely influence readers’ overall understanding of the
financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing
of the audit and significant audit findings, including any significant deficiencies in internal control that we
identify during our audit.
Our responsibilities arise from the Public Audit Act 2001.

Other information
The Board of Trustees is responsible for the other information. The other information obtained at the date of
our report is the analysis of variance, a Kiwisport statement and a list of the Trustees, but does not include
the financial statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form
of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements or
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work,
we conclude that there is a material misstatement of this other information, we are required to report that
fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical
Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and
Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Chrissie Murray
Baker Tilly Staples Rodway Audit Limited
On behalf of the Auditor-General
Wellington, New Zealand

